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Pundits　in七he　hard　sciences，　such　as　Carl　Sagan，　Stephen　J．　Gould，

and　Stephen　Hawkins，　often　popularize　their　own　theories，　yet七hey　risk

little　of七heir　professional　sta七us　if　their　theories　are　challenged．

W］　Lether　they　choose　to　respond　to　the　challenge，　showing　that　various

alleged　anomalies　are　not　anomalies　at　all，　or　whether　they　accept　the

a皿omalies　and　theエ1　constrain，　mo　dify，　or　even　expand　the　theory，　they

do　so　within　generally　accepted　strictures　for　establishing，　defending，

and　evaluating　thεor　Y，ロot　their　own　persoエ1al　reputations．

Life　is　quite　differen七in七he　social　and　the　behavioral　sciences，

economics　is　a　good　example，　where　theories　are　often　not　predictive，

are　of七en　u皿verifiable，　and　where　the　Winds　ofpopular　and　professional
accep七anee　and　interest　blow　fast　and　loose，　often　with　litUe　notice　of

anomalous　data　or　gaping　holes　in　the　intellectual　fabric　of　the　theory．

Social　science　theories　also・appear　more　directly　tied’ 狽潤Dthe　careers　and

personal　appeal　and　i且且uence　of　individual　researchers，　who　become

personallyモmd　economically　tied　to　pursuing　their　own　i鼻eag，　no　matter

how　far　a丘eld　they　may　lead，　no　matter　how　suspect七heir　Views．

Stephen　Krashen　is　a　case　in　p　oint．　among　lingytis七s．　His七heory　of

second　language　acqUisition　virtually　created　the丘dd，　and　the
acquisi七i・nd・aming　distin・ti。n　has　bec。m・ap。int。f・refe・ence蝕
thousands　of　teachers，　researchers，　and　journals　such　as　The　TESOL．

Quarterly．　His　considerable　wri七ing　and　speaking　skdlls　haye　made　hls
theory　accessi’ble’to　teachers　who　ordinarily　do　not　have　th奄time　tg

pursue　theoretical　issues，　and　he　has　been　accepted　as　a　guru，　wlth　the

misunderstanding　tha七七ha七entails，　by　a　generation　of　ESLIEFL

instructors　and　researchers．

Other　researchers　have　seriously　ques七ioned　the　usefulness　of
］i（rashen’s七heory・．　KTashen　has　ye七七〇respond．　Therefore　it　is　　．

distressing　to　find　that　Krashen　has　allowed　Prentice　Hall　to　repnnt　a
1985collection　of　80f　hi5　essays（not　articles），　distressing　because（1）we

艦藩盤撮鱗1畿鑑t認。欝罐諜翻離a、
Kevin．　Gregg，　who　have　argued　that　his　theory　of　second　language

acquisi七ion　is　a　failure・

Instead，　we　have　a　reprint　with　appalling　weaknesses，　many　due　to　the

羅i韓藩那羅蕪蓋濫藻滞講盤難野皿
edited　the　bibliography，　added　an　index，　or　up－da．ted　the　lntroductlon．

灘鞠韓罵黙羅醗繍羅羅讐欝謙諜1許
down　on　the　side　of　bilingual　education．　for　children，　arguing　that
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器盤露瀦£羅謡麟ま無艦臨皇i臨認号禁e「
English．　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　・　　唱

The　second　point，　one　that王（rashell　makes島everal　times，　is　that　　　　・

七eaching　gra㎜ar　in　the　target　language　is　an　exce11ent　source　of

comprehensibIe　input　and　can　easily　to　lead　to　acquisition．　Krashen
writes，1’There　are　several　reasons　to　include七he　stu．dy　of　gra王皿mar　and

a　grammar　text　in　a　Natural　Approach　typ　e　course．…．I　have　suggested

that　the　grammar　c。mponent　be　fairly　substantial　for　c。11ege　students，

somewha七more　modes七fbr　high　school　studen七s，　Iess　s七ill　fbr　junior

high　school，　nonexisten七fbr　elementary　school，　and　optiona1　for　adUlt

education．”

Ikrashen　has　supported　the　teaching　of　gra皿mar　in　this　adエ血i七tedly

li加ted　sense　throughou七his　career，　yet　it　has　become　c。mmonly
accepted　fact，　or　folklore，　that　he　actively　denounces　the　tea（雌ng　of

grammar．　Both　Luppescu　and　Folse　seemed　to　believe　this　when　they

feuded　in　last　year’s　The　Lαnguag召Teαeher，　and　many　EF工VEFL

teachers　do　not　teach　grammar，　Wi11　not　teach　grammar，　and　have

actually　avoided工eaming　grammatical　rules　of　English，　because　they

believe騰ashen　has　shownもhat∬a㎜ar　teachng　is　ine艶ctivε．

Given　Krashen暫s　actual　view，七his　is　a　sorry　si七uatioI1，　espeeially　as　the

vast　maj　ority　of　native－speaker　English　teachers　in　Japan　conduct　their

classes　exclusively　in　English，　Adding　grammar　teaching　to　tぬeir
routine　would　not　radically　alter七heir七eaching　approach，　and　wouユd

reinforce七he　comprehensible　input　they　receive　firom七he　instruction　by

providing　a　greater　cognitive　awareness　of　the　structure　of　the

lan．guage．

Krashen，s　third　point　is七he’most　interesting　and　the　mos七directly

related　to　hi8　current　interests．　Krashen　argues　that　reading，　especially

reading　for　pleasure，　is　a　maj　or　help　in　the　development　of　ehildren’s

玉anguage　skills．　Krashen　l）uilds　his　ca．se　based　on七he　superior

langUage　performance　of　children　who　have七aken　part　in　sustain．ed

silent　reading　program．s，”self－selected”reading　progra皿s，　who　are
surrounded　by　or　have　easy　access　to　books，　who　read　fbr　pleasure，　and

who　are　read　aloud　to　by七heir　paren七s．　Krashen　offers　both　a　weak　and

astrong　conclusion，　the　weaker　that　reading　exposure　is　a　major　he玉p

in　language　skill　develop皿ent，　the　s七ronger　that　it　is　Tlthe　primary

means　of　developing工anguage　skills．’t　Krashen’s　conclusion，　if

verifiable，　couユd　have　an　enormous　imp毎ct　on　the　structure　of　our

language　classes　in　Japan．

In　this　and　the　fbllowing　chapter，”Further　I皿quiries”，　Krashen　has

accumuユated．an　impressive　amoun七〇fエesearch，　obviously　assimilated
it，　presented　it　lucidly，　and　has　not　given　in　to　his　tendency七〇explain　all

in　terms　of　his七heory，　or　to　make　hi串theory，　which　he　presents　as　the

theory　of　language　acqUisition，七he　core　of七he　chapter．・（Repetitign　is　a

職翻欝追1糠糖琴・IThe「e　r「e　seven’sepatatg
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Except　fbr廿1ese　three　chap惚rs，　the　rest　of　this　collection　is　worthwhile

oエrly　if　you　Inissed　Krashen’s　heyday，　or　if　you’ve　had　li七tle　or　no　ESL

training　and　want　some　solid　background　on　Krashen・The　chapters
either　present　Kra8henls　theory　in　different　guises　or，1ike　the　chapter
冒t P血mersion：Why　it　works　and　what　it　has　taught　us‘’，　haサe　been　de註1t

with　in　greater　detail　in　Krashen雪s　ea士1ier　work．

In　chapter　one，雪1Language　Acquisition　Theory　and　Materials
Development’！，　Krashen　presents　his　ideas　al〕out　language　acquisition．

In「℃ore　and　Suppleme且tary　Activities　in　Language　Teaching驚㌧
K士ashen　distinguishes　between　core　activities，　or　interesting
discussions，七asks，　and　games，　which　provide　comprehensible　inpu．t，
and　s　upp　le　mentar　y　activi七ies，　such　as　simplifioation，　providi孕g

background　informa廿on，　and　relaxation　technique　s，　which　ald

co皿prehension，　The　distinctio〕ユis　trivial，

Chapter　3，7The　Din　in七he　Head，　Input，　and　the工、anguage　Acquユsエtlon

Device”was　inclruded　in七he　book　at七he　request　of　Krashen’s　nユother，
1・翌?B＿1．t。1d［U皿］that　i七is　the　m・st　r・adab1・・f　all　the　essays”　he　ha・

written．　This　is　a　curious　confession勲）r　Krashen七〇make，　as　a　good

20％of　the　ess且y　is　a　direct　quote丘om　Elizabeth　Ba士berls　first　person

account　of　a　language’冒din“whicll　occurred　in　her　head　after　lengthy

鑑灘畿呈i謙s翻難｝f呈霊臨盤擁1，艦s溜許

盤鑑監轟膿認u錨齪ξ謡ぎ搬躍he
黙纏懲器琶et銘艦齪灘艦雛齪冊
sti加樋ate毛he　LAI）．

The　rela七ionship　between　second　Ianguage　acquisition七heory　and

classroom　practice　is　explored　in　chapter　4，”Second　Lallguage

食盤蟹盤畿艦魏欝ε綴騰畢e欝臨dTab1・
。n　Languages　and　Linguistics　paper　fr。m　1983・K・a・h・n　disc早sses　th・

q．uestioエ｛ed（Yalden，　forthcoming）．

エnChap七er　5，・・1㎜e・si・n：Why　lt　W。・ks㎝d　What騨a・Taught　Us1㌧

KrasheR　makes　the　very　usef宙observation　that　traditlonal
communica廿ve　language　courses，　and　this　woUld　inchude　many　ef

臨翻豊綴謎鷺鍛。譲濫甚1註謡゜藍諜ぎ鍛畿量譜器盗器歪皇藍

1鱗欝灘ii灘難ii欝犠辮蕊1藍
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It　woUld　have　been　so　easy　for　Prentice　Hall　to　put　together　severa1　　　　　　－

usefUl　volumes　on　Krashen．　Apparently　another　publisher　is　prepa垣ng
a　volume　of　reactions　to　Kirashen．工’ 翌盾浮撃п@also工ike　to　seen　a　history　of

Krashenfs　ideas．　How　he　was　able　to　create　and　dominate　the　field　fbr　so

long　woUld　be　good　reading，　as　weUld　a　collection　of　essays　from

teachers　who　were　ir迂1uenced　by　his　work．　What　are　teaehers　　　　　　　　．

experienced　wi七h王（rashen融s　approaches　saying　about　him．　now？How
are　his　ideas　being　pu七to　use　in　South　America，　Africa，　or　conversation

classes　in　Japan？Whether　these　books　will　be　wdtten　is，　of　cou．rse，

uncertain．　That　there　i＄little　need　for七his　loose　collection　ofエninor

essays　is　a　certainty．
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